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collaboratively across individual discipline lines. The transdisciplinary model is distin-
guished by two additional and related features: role sharing and a primary therapist. 
Professionals from various disciplines conduct their initial evaluations and assessments, 
but they relinquish their role (role release) as service providers by teaching their skills 
to other team members, one of whom will serve as the primary interventionist. This 
person is regarded as the team leader. For many children and adolescents with special 
needs, this role is usually filled by an educator. This individual relies heavily on the 
support and consultation provided by his or her professional peers. Discipline-specific 
interventions are still available, although they occur less frequently.

“The primary purpose of this approach,” according to Bruder (1994), “is to pool 
and integrate the expertise of team members so that more efficient and comprehensive 
assessment and intervention services may be provided” (p. 61). The aim of the trans-
disciplinary model is to avoid compartmentalization and fragmentation of services. It 
attempts to provide a more coordinated and unified approach to assessment and service 
delivery. Members of a transdisciplinary team see parents as full-fledged members of 
the group with a strong voice in the team’s recommendations and decisions.

Figure 1.3 illustrates some of the characteristics of each team model as viewed by 
Gargiulo and Kilgo (2014).

Cooperative Teaching
Cooperative teaching, or co-teaching as it is sometimes called, is an increasingly pop-
ular approach for achieving inclusion (Gargiulo & Metcalf, 2017; Potts & Howard, 
2011; Scruggs, Mastropieri, & McDuffie, 2007). With this strategy, general education 
teachers and special educators work together in a cooperative manner; each profes-
sional shares in the planning and delivery of instruction to a heterogeneous group of 
students. Hourcade and Bauwens (2003) define cooperative teaching as

direct collaboration in which a general educator and one or more support 
service providers voluntarily agree to work together in a co-active and coor-
dinated fashion in the general education classroom. These educators, who 
possess distinct and complementary sets of skills, share roles, resources, and 
responsibilities in a sustained effort while working toward the common goal of 
school success for all students. (p. 41)

More recently, Sileo (2011) characterized

co-teaching as an instructional delivery model used to teach students with 
disabilities and those at risk for educational failure in the least restrictive, 

  FIGURE 1.3  Characteristics of Teaming Models
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cooperative teaching: An 
instructional approach in which a 
special education teacher and a 
general educator teach together in 
a general education classroom to a 
heterogeneous group of students.
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